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ABSTRACT

Most of the researchers and experts are prompted to investigate why English as second language students (ESL) are running
out of radar during their online classes especially for writing lesson conducted via Google Classroom. In order rectify the issues,
the researchers of this study, wanted to find out how English as second language learners (ESL) secondary school students
experienced about participating in online writing classes delivered via Google Classroom. This research focuses on the three
upper level secondary students at SMK Batu Gajah in Perak. The students were introduced to the advantages of engaging with
online writing class via Google Classroom, especially during this pandemic, to improve their writing ability, which can be
measured, as it is the most difficult skill for students to master. This study is important for upper secondary students to
enhance their writing skills before sitting for their Sijil Pelajaran Malaysia (SPM) exam. As it is a case study, the interview
sessions were accomplished via Google Meet with the learners at various times to maintain the validity and reliability of the
instrument. The recorded interview sessions were then transcribed after the interview session. The researcher judiciously
categorised and analysed the relevant key notes that strongly support the research questions in order to jot down the findings.
The findings clearly show that all of the students are enthusiastic about their participation in a writing class facilitated via
Google Meet during the COVID-19 pandemic. Finally, the students believed that Google Classroom has improved their writing
abilities to some extent, despite some difficulties in familiarising with the new learning platform. However, the students
mentioned that Google Classroom, the new teaching and learning platform, had boosted their motivation to improve their

writing skills.
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INTRODUCTION

This study specifically intended to find out the students views in participating with online writing
lessons conducted via Google classroom during the pandemic. This study was carried out in a convent
school at Perak involving three upper level secondary school students. Therefore, the outcome of
study can also be predictable to identify the views of the students regarding their participation in

online writing class conducted via Google Classroom to help them improve their writing skills.
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Background and Context

As we are aware with the increasing cases of COVID-19 in Malaysia, many sectors in Malaysia are
affected by this outbreak. The education sector is the most severely impacted, with schools being
closed for more than two years. As a result, both teachers and students have had a lot of difficulty
interacting as they cannot meet or learn face-to-face. Parents, stakeholders, and the government are
all concerned about this. Therefore, they started to find the best method to overcome this issue.
Fortunately, because of the numerous online technologies available now, the teachers are able to
conduct the lessons effectively using an online platform such as Google

Classroom. Any system, application (app), or technology that can be retrieved via the internet
is referred to as an online tool. It improves teachers' capacity to deliver details and knowledge to
students, as well as students' ability to gain material at the same time. Since students are now
involved in online learning at diverse times and places, communication tools are required to facilitate
interaction and learning (Lim, 2017). These online communicative teaching tools are divided into two
groups based on the relative speed of interactivity between users: synchronous and asynchronous.
Synchronous tools enable individuals to communicate with one another swiftly, whether one on one or
in a group setting, and are ideal for brainstorming exercises. Another online platform called Google
Meet is currently concentrating on delivering a lightweight video chat services for virtual meetings,
such as distance learning. COVID-19, known for its infectious outbreak, has made it critical for
teachers to recognise that their students are from the advanced internet age, and that classes must be
more learner-centred, which can be accomplished through blended learning. Google Classroom is a free
online learning environment (Adnyana, 2021). However, the implementation of the new teaching via
learning platform Google Classroom to assist teachers and learners in conducting their lessons has
become an educational debate (Mohd Shaharanee, Jamil and Mohamad Rodzi, 2016). This currently
implemented online distance learning is more flexible compared to the conventional teaching and
learning before the Movement Control Order (MCO) due to the pandemic outbreak. Both students and
teachers only need to equip themselves with communication devices and good internet or Wi-Fi
connection to proceed with online distance learning. They can join virtual class anywhere possible
instead of having to go to physical class. Materials and resources of the lessons can also be accessed
anywhere when needed. The students also no longer need to meet face-to-face with the teachers for
assistance since they are able to conduct video chat through Google Classroom. Riegel and Kozen
(2016) opined that Google Classroom is an application that allows teachers to create, share, collect
paperless coursework, and analyse students' work while also automatically saving documents. It's also
known as the notion of understandable input with scaffolding (Levine and McCloskey, 2012), where
teachers can deliver input with proper context and support so that students can understand it. The
advent of Google Classroom as an instructional medium is a recent development in the education
industry, and it is designed to make the learning and teaching process easier, especially when teaching
repetitious content.

Furthermore, the Ministry of Education has launched an online portal for teachers to continue
learning sessions normally (Ahmad, Norhinaini, Muna and Syahrul, 2020). As a result, using Google

Classroom as learning and teaching platform, the students are anticipated to create new desires,
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interests, motivation, stimulation of learners' learning activities, and, of course, writing competencies
using English internet-based learning media. In the midst of COVID-19, a highly discussed problem in
the education system has been writing lessons via online classes. According to Johannes, Daniela,
Jager, and Nina (2020), among all the language abilities that learners must acquire, writing is one of
the most significant. Furthermore, Haezari, Irawan, Suadiyatno, and Hidayatullah (2020) opined
that writing is one of the most difficult skills to master as good writing requires organisation in the
development of ideas, reasoning, and information, and a high level of precision in grammatical use
and the selection of appropriate terminology. The researchers eager to deal with challenges that arose
and wanted to use Google Classroom as a great platform to teach the students as usual and improve
their writing skills in particular. So, the researchers want to investigate the factors influencing
learners' commitment in writing lessons and their views in participating with online writing class via

Google Classroom based on pre-observation at SMK Batu Gajah, Perak.
The Problem Statement and Rationale

All the educational institutions in the world have temporarily closed to stop the spread of COVID-19.
Thus, an alternative method of teaching and learning are carried out through the new teaching
platform called Google Classroom. In Malaysia, the Ministry of Education (MOE) urged teachers and
lecturers, tertiary education and schools to use new teaching and learning platforms named Google
Classroom and Microsoft Team. However, the researchers managed to highligcht negative responses
among the students when it comes to online teaching and learning in general, especially in writing
lesson. Apart from that, the researchers conducted this research to determine students’ attentiveness
in adapting to a new teaching platform and to get some ideas to generate students’ interests through
various types of writing activities via Google Classroom. Despite the fact that the researchers used
technology to conduct online classes, the researchers would like to know how to bring active
participation from the students during online writing lessons. Therefore, Mohamed and Bahari (2016)
mentioned that numerous attempts have been made to build a more communicative curriculum, and
it is considered that online interactions might serve as a beneficial tool in facilitating authentic
communication experiences among students. Students with poor competency and limited ESL skills,
on the other hand, often have difficulty articulating their thoughts and opinions, whether orally or in

writing.
The Statement of Purpose and Aim

The first aim of this study is to find students enthusiasm in adapting to the new teaching and learning
platform during this pandemic using synchronous and asynchronous methods. Therefore, the
researchers are eager to explore a case study on the students’ views in participating with online
writing lessons via Google Classroom. In addition, the researchers also wanted to discover why
students are not attentive when it comes to writing lessons via Google Classroom. The researchers
used Google Classroom to carry out the online writing lesson as the study focuses on the students’

engagement with online writing lessons. Apart from that, the researchers incorporated jam board,
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mind mapping and various teaching materials to support improvement among the students in

writing.
Research Objective (s)

1. To investigate the views of the ESL upper secondary students on their engagement in online
writing lesson conducted via Google Classroom in order to help them to write better.
2. To discover the factors that affect students from participating in online writing class conducted

via Google Classroom in order to enhance their writing skills.
Research Question (s)

1. What are the views of ESL upper secondary students regarding their engagement in online
writing lesson conducted via Google Classroom to help them to write better?
2. What are the major factors affecting the students’ participation in online writing lessons

conducted via Google Classroom to enhance their writing skills?

LITERATURE REVIEW
21+t Century Teaching and Learning

Along with the advancement of Information Communication and Technology (ICT) platform in this
21%t century, the educational systems also undergo innovation and reformation in the need of
preparing students for globalisation in the future. Malaysia has followed the steps of other developed
countries in preparing globalised students by introducing the Malaysian Education Blueprint (2013-
2025), (UNICEF-2020). The reformation aims to prepare the learners with the 21t century learning
skills of communication, critical thinking, collaboration, creativity or known as 4Cs that is also stated
in Buletin Anjakan Transformasi Pendidikan Malaysia 4/2015. (Norazlin, 2018). In the bulletin, four
main principles were outlined namely student-centered learning, collaborative learning, contextual
learning and integrating with the community as the basis of implementing 21* century learning with
integrations of technologies. 21* century teaching is also known as teaching based on certain
capabilities and skills. Among the core capabilities that are given attention include creative and
critical thinking, digital education, communication, collaboration and problem solving. The main idea
of 21st century teaching is to expose the students to a learner-centred learning whereby they will be
taught using online tools and later will assist their peers in completing the tasks given. 21* century
teaching also helps to create a conducive classroom environment, where the classroom is equipped
with technology and the students are given opportunity to explore the world beyond their
imagination, Garba, Byabazaire and Busthmi (2020). Besides that, the teacher will derive the suitable
teaching and learning methods for the students based on their overall needs and learning styles. This

is to assist the teacher in conducting effective and meaningful lessons for the students. Apart from
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that, 21st century learning no longer focuses on memorisation but rather it emphasises on the
importance of learning to master the contents in the syllabus as cited in Characteristics of a 21st
Century Classroom (2008). In addition, the Ministry of Education (MOE) hopes that through 21
century teaching and learning process, they are able to produce students who are holistically
developed in every aspect. Sarica & Cavus (2009) in their article published entitled “New Trends in
21st Century English Learning” had widely discussed on the relationship between the newly trend of
teaching with the changing in technology. Technology in different disciplines has proven to be quite
effective and advantageous for teachers in achieving certain goals, particularly in education and for
those learning a foreign language. Hence, it is safe to say that technology should be widely

incorporated together with the latest changes in education, especially in the Malaysian context.
Current Online Tools Amidst COVID-19 Outbreak

In the context of Malaysian education, the Ministry of Education gives full support for the teachers in
schools to fully utilise Google Classroom as their teaching and learning materials. Students can learn
at their own pace without being pressured by others; learning can take place at any time with no time
constraints as long as the learner has access to the internet. Skills and knowledge are imparted to
them not just during in-person classroom hours, but also through a collaborative effort on an e-
learning platform. A test inclusion in learning while agreeing that many forms of this hypothesis have
been applied in educating and learning, with the focus on moving away from teacher-centred
ideologies and towards learner-centered pedagogies, as recommended in 21st century learning (Levine,
2012). According to the authors, students' digital competency should be aligned with the European
Digital Competence Framework, which serves as a scaffold for the CEFR framework. During this
pandemic outbreak, it is clear that the usage of ICT has grown in popularity among primary and
secondary school students. Popular applications include YouTube, Instagram, and Facebook, which
are commonly connected with social networking sites. Meanwhile, Mike (2020) opined that teachers
employ alternate ways to deliver their lessons through WhatsApp, Google Classroom, Instagram and
WeChat. In Malaysia, the Ministry of Education has created many platforms that have the ability to
influence learners' learning.

For instance, Quizzes and Kahoot are considered as game based and quiz based learning that
keep a classroom context fun and enthusiastic. Besides, there are plethora of sites available for the
teachers to integrate them to keep their teaching and learning session interesting. Google Meet or
Classroom, Live Worksheets, Microsoft Teams and Padlets are the platforms provided by the Ministry
of Education. These applications are enlisted under the Digital Education Learning Initiative of
Malaysia (DELIMA) that can be easily retrieved by students and teachers. Despite its potential to
influence teaching and learning, Johannes et al. (2020) argued that the mere availability of computer
technology in the form of hardware or software does not always imply student’s development. He
emphasised that technological infrastructure is prerequisite to integrate ICT into instructional
learning, instructional and students are invigorated in their use of digital technologies, began in the
aftermath of the COVID-19 pandemic. The robust support system that one obtains is a good

foundation in collaborative learning with technology.
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The Benefits of Online Tool: Google Classroom

Implementing Google Meet as a synchronous online teaching tool is deemed useful for distance
learning of English language during the MCO. It has given the opportunities for the students to
participate in a collaborative learning by participating in group activities and discussions instructed
by the teachers. Lim (2017) supported the advantages of utilising synchronous communication tools
in teaching in which it facilitates the collaboration in real-time similar to the conventional classroom
where interactions are spontaneous and feedback from each other are immediate between
participants. Google Meet allows collaborations through videoconferencing and the chat service
available. This shows that Google Meet is an efficient online teaching tool as it is connected to the
collaboration principle of 21t century teaching and learning. Riegel and Kozen (2016) statement that
Google Hangout is split into two different services, ‘provide participants the opportunities to learn
together, increase social presence, promote interactivity and build a sense of community’. Learners
are also able to engage actively in the virtual class through the collaborative activities. Collaboration
does not only occur between students but also with the lecturer through questionings and providing
feedbacks on assessments and exercises. This is clearly connected to the principle of collaboration in
the Integrated Language Teaching and Learning where in class students collaborate with classmates
and teachers in problem solving activities.

Google Meet also offers similar environment of traditional classroom in which students are able
to watch their lecturer delivering lectures through the webcam and audio features although not being
physically together in the same room (Racheva, 2018). Questions and answers sessions could also be
done on the spot just like in the conventional classroom. In addition to that, the speciality of having
Google Meet as some of the other online synchronous teaching tools is that the live sessions can be
recorded and students can view the recorded virtual lectures later whenever they want to.

This advantage of Google Meet creates a positive environment of student-centred learning,
which is one of the principles of 21st century teaching and learning. In general, students are given the
opportunities to learn at their own pace by watching the lecture videos according to their schedules.
Meanwhile, during live lectures, it shows the importance of having teacher presence in the ‘classroom’
where instructors facilitate and guide the students throughout the lessons and activities. According to
Racheva (2018), the development of knowledge, skills and competences as well as enjoyment in
synchronous virtual teaching. This face-to-face virtual classroom also correspondence to the principle

of comprehensible input with scaffolding (Levine and McCloskey, 2012).
Learning to Write with Technology

According to Woodrich and Fan (2017), internet technology plays an essential role in language
acquisition in today's society since it facilitates not just virtual cross-cultural learning but also
collaborative and effective group interactions during the writing process. This raises a number of
concerns for the students in terms of academic, emotional, and motivational challenges. Nonetheless,
the author says that in today's digital society, strategies such as using graphics to link with themes,

introducing coordinating vocabulary phrases, and encouraging students to discuss their perspectives
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before writing them down on paper are outdated. As a result, they're regarded as ineffective methods.
According to the author, several collaborative web second-generation applications, such as Google

Docs have developed in language schools, changing the dynamics of classroom teaching and learning.
‘Writing with Google Dropbox in Google Classroom

Based on the concept of the zone of proximal development, students with higher writing skills serve as
the examples for those who are less talented in peer collaboration. If the feedback is unfavourable, on
the other hand, the learner may be discouraged from writing again since his or her feeling of self-
worth has been harmed (Richardson & Swan, 2003; Rovai,2002). This is due to the fact that most
social media platforms are open and do not allow privacy for peer review. Dropbox, on the other
hand, includes interactive and user-friendly feedback tools. Because peer criticism may be conducted
discreetly and directly to the specific person without anyone else seeing the input, it helps to avoid
learners feeling demotivated by the impact of public shame. Learners' self-efficacy, motivation, and
attitudes have all increased as a result of this. As a result, Dropbox could be a useful tool to foster and
preserve a productive writing atmosphere.

According Mohamed and Bahari (2016) the use of Dropbox in writing not only increases
motivation, but also has the potential to improve writing abilities by providing learners with a real
and personalised context in which to write. When members of the shared folder are able to produce
ideas and build on peer responses and comments, this results in real learning. When other peers accept
their ideas favourably and provide positive comments, learners' self-efficacy in writing may be
boosted. As a result of sharing their opinions and exchanging messages online, students gain
confidence in their ability to write in English. Most importantly, students' exposure to the usage of
Dropbox in writing tasks may improve their ability to handle the ever-changing tools of technology in

order to generate high-quality writing (Anderson et al., 2013).
Writing with Google Document in Google Classroom

Mohamed and Bahari (2016) mentioned that teachers must quickly adjust to the usage of online
materials due to the rapid evolution of technology. Google Classroom is one of the most user-friendly
platforms that teachers use in their online teaching strategies to increase classroom lessons. Teachers,
for example, use this platform to teach writing skills by utilising a number of learning tools to develop
various areas of writing abilities, according to the author. Several academics have advocated that
mobile devices and applications be used to improve students' writing skills and self-efficacy (Haerazi,
Irawan, Suadiyatno and Hidayatullah, 2020). Writing is a kind of communication in which a message
is sent to a reader through a standard graphic system; however, using an online platform is critical in
maintaining student interest and motivation in order to achieve the lesson's aim. According to
Woodrich and Fan (2017), online networks such as Google Classroom can be classified as an idea-
processing tool that helps students learn more effectively as it facilitates cooperative learning by
supporting students in gathering information collectively. A web-based writing environment like
Google Docs can be used to expand out-of-class interactions. This is especially crucial when students

are unable to meet face-to-face due to the COVID-19 outbreak, and they may use Google Classroom
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as an alternative to engage on collaborative writing projects with ease and efficiency. Students who
used Google Docs to remark and give feedback on one other's work, for example, have a better
understanding of the writing process and performed better on individual post-test scores than
students in a face-to-face group. As a result, Google Docs is essential for students who want to develop
their writing skills. Students can use Google Classroom to access Google Drive to exchange documents
and spreadsheets online, either individually or in groups. As a result, Google Classroom not only helps

with performance writing, but also stimulates peer cooperation.

METHODOLOGY
a) Research Methodology

The researchers used an instrumental case study to further probe into the intended case. Therefore,
under the collective case study, the researchers selected multiple case studies to explain one issue that
is selected in this study. Thus, purposive sampling was utilised in this study as it allowed the
researchers to identify and choose a group of students with whom they could cultivate and build a
genuine relationship to collect the appropriate answers for the research questions. Furthermore, it
broadens our platform for offering the greatest, most complete data for the current study. According
to Bernard (2002), purposive sampling is known as a judgement sampling that denotes to a purposeful
selection of participants for the respective study based on the participants’ characteristics. It is a non-
random strategy that does not require any underlying ideas or a predetermined quantity of
participants. Simply said, the researcher determines what information is required and sets out to
discover people who can supply it based on their knowledge or experience. A qualitative study is
included in this research strategy to collect information through interviews, and approach guided
reflection writing (Creswell, 2014). The researchers incorporated both data tools in this to sustain the

validity of the study.
Participants and Setting

As highlighted in the research methodology above, the researchers used purposive sampling strategy
in selecting the setting and participants for this research. This study was carried out from the local
context at SMK ST Bernadette’s Convent, Batu Gajah, Perak among three upper secondary level of
Form five students. The participants were chosen based on their experiences of using Google
Classroom and have the capability of sharing their genuine views in engaging with online writing

lesson conducted via Google Classroom.
Data Collection Tool

The researchers focused on writing tasks and interview sessions as stated below:
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a) Writing tasks

According to Bahari, Kussin, Harun, Mohamed and Jobar (2021), teachers can teach argumentative
essays by having a whole class debate on their major task instead of small group arguing. They can
conduct two-way communication environment through a complete class discussion and individual
writing in a 40 to 70-minute course. Therefore, Bahari et al. (2021) further opined that every
classroom occupied at least 30 students in his or her class. The teachers can divide the students into
two groups with at least 15 students that will definitely spark whole-class debate in the classroom,
rather than small group debates.

Based on the ideas opined by Bahari et al. (2021), the researchers in this study focused on
argumentative essays in particular that took almost one month to complete the teaching and learning
session with Google Docs and Dropbox. In these three weeks, the researchers guided the students by
developing their ideas, on writing a good essay, on using new vocabularies and carried out a
preliminary search for information based on the topic of “Are schools and teachers responsible for low
test scores?”. Based on the points shared, the students were approached to draw a mind mapping to fill
in the points, idioms, new terminologies and essay structures and outline of argumentative essay
before starting over their writings. On the fifth week, the students were instructed to write a full essay
based on the points shared in Google Docs and Dropbox within the given time. The students were
given 1 hour and 15 minutes to complete the essay writing that was assigned as an assessment to be
completed within the stipulated time. After the remarks session, the students were given another
essay writing on the title of “Students should not be required to take physical education courses” to
identify how the students have improved their writing skills through online writing lesson conducted

via Google Classroom.
b) Semi structured interview session

Based on the writing lesson conducted via Google Classroom, the students were asked to share their
views in engaging with online writing lessons and their acquaintance in learning writing through this
new learning and teaching platform. This interview sessions were done at the post stage of the study
(in the end of the study) that might be helpful for the students to share their views based on the
teaching and learning of writing lesson. The researchers prepared some questions related to their
study from past studies (Appendix 1). In order to sustain the ethical consideration, a consent form
was given to the participants and each participant was interviewed via Google Meet with their
consent and at the same time it was being recorded. When the responses were unclear, the researchers
had the flexibility to ask for clarification through prompting questions that improved the validity of

instruments. The researchers then transcribed verbatim based on the interview session recorded.
Codes and Categories
Based on the transcribed verbatim, three codes are identified under the views. It is evidently proven

that, the students expressed their views based on their experiences participating with online lessons in

general and writing lesson in particular via Google Classroom.
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e students’ view in engaging in online writing lesson via Google Classroom
Table 1 The student gaging

Category/ code/ sub-code

Definition/ Description/ Example

Category 1

® Views

Codes
(1) Flexible learning

(2) The features

These are the statements made by the students in participating with online writing lessons

conducted via Goggle Classroom.

Examples:

Based on the codes categorised, the students expressed that

e  Google Classroom became a convenient and comfortable teaching and learning medium
during epidemic, and they were able to submit their assignments without any hassles and

the online tools available in the stream was good enough as well.

Based on the students views, the students can
e Submit their assessments, projects, assignments as well as the Google Docs auto-correct

their grammatical errors while writing their points or sentences on the document itself.

Table 2 Factors that affect students’ engagement in online writing via Google Classroom

Category/ code/ sub-code

Definition/ Description/ Example

Category 2

e  Affecting Factors
Codes

(1) Empiric strategy

(2) Teaching materials

(3) Traditional learning

The statements made by the students on the factors that affect their participation in online

writing lessons conducted through Google Classroom.

Examples:
Based on the codes categorised, the students expressed that

e Approach and deliver contents as an overall, no strategies employed.

Examples:
Based on the codes categorised, the students expressed that

e No teaching materials are incorporated while teaching writing for the students.

Examples:
Based on the codes categorised, the students expressed that
° Talk and chalk method, dreary lesson, no two-way communication learning, poor

relationship with the teachers and no collaborative learning atmosphere.

c) Reflection Writing

This logbook was handed to the students after the interview session to assist them in writing down

any points that were overlooked during their participation in an online writing lesson via Google

Classroom. Students were given a guided logbook in which they may report on their impressions of

Google Classroom based on their own experiences (Appendix 2). They may be able to express their

opinions on the usage of instructional materials, how the lesson was conducted, the limitations, and

the benefits and drawbacks of using it in a writing lesson. This loghook writing is necessary to capture
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the students' perspectives based on the descriptions and explanations provided as they transition to a
new teaching and learning environment. Many studies have indicated that loghooks may be utilised as
an engaging tool for reflection, and that logbooks are effective in motivating students to learn and
deliberately engage in reflective practice, according to Lutz and Paretti (2019). As a result, the usage

of a logbook for data gathering was deemed legitimate and reliable.

FINDINGS
Comparison of Three Students Views in Engaging Online Writing Lesson Via Google Classroom

This comparison of students’ views are comparatively similar in terms of submitting assignments,
Google Docs that facilities their grammatical errors, and online tools available in the stream as jam
board and polls that help them to brainstorm the points in mind mapping styles. All of the three
learners expressed positive views towards their engagement with the online writing lesson directed via
Google Classroom. Therefore, Google Classroom became a convenient teaching and learning platform
throughout epidemic, and the students were able to submit their assignments without any hassles.
They submitted their assessments, projects, assignments as well as the Google Docs auto correct their
grammatical errors while writing their points or sentences on the document itself. The students agreed
that the new teaching and learning platform Google Classroom is a fantastic platform with numerous
benefits and some drawbacks in terms of poor internet connection, poor climate, unstable network
that affects their learning. Despite the numerous disadvantages of utilising Google Classroom,
participants still prefer it and believe it is useful for learning.

The students expressed their genuine views that Dropbox, Google Docs as well as Google
Classroom saved them time and assisted them in analysing assignments; learners, on the other hand,
stated that typing was easier than writing and that this pushed them. They also believed that the
personal comments they received from their teachers would enable them to learn more knowledge.
They also thought that doing writing activities via Dropbox and Google Docs, brainstorming ideas
via jam board is more convenient since they could double-check their grammar before submitting the
final version in the stream. In some ways, this aided them in learning how to use the written language

at the same time. They were indirectly learning how to write using a proper writing technique.
Categories and Excerpts

Category 1: Students Views in Participating with Online Writing Lessons Directed via

Google Classroom

Students’ views refer to their observation and views on their engagement in online writing lessons
directed via Google Classroom. In the present study, it could be seen that the students stated that
writing lesson conducted via Google Classroom is being helpful in various ways in terms of submission,
assessment, and classes updates and teachers’ holistic comments on their performances in the class. It

could be seen that the participants were engaged with online writing lesson conducted through new
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teaching and learning platform, and it helped them to improve their writing. This seems to give a
view that other than being a Google Classroom platform, it promotes an expedient and motivating
environment for English learning in general, writing in particular. For this reason, the students felt
that engaging in online writing lessons help them to expand their writing ability, especially outside of
the classroom (from their flexible own pace of home-based learning). From the interview, the students

mentioned that engaging in online writing lessons has evidently improved their language skills.
Excerpt One

Participant 1

e Flexible learning play an important role in Google Classroom, whereby I can submit my assignments on
time without having any issues unless I’ll have some troubles if I have internet connection problems.

e Google Documents works as similar to a dictionary that helps me to auto correct my grammatical errors

and suggests some new terminologies with synonyms.

In excerpt 1, the student highlighted that Google Classroom promotes flexible learning
environment that evidently supports the new teaching and learning platform as the most accessible
platform for their continual learning and online submission of writing tasks. However, the student
made extra manipulation towards her participation in Google Classroom by using it as a platform to
improve her vocabulary skills as well. Chelle (2017) opined that vocabulary knowledge is important
for students to incorporate in their writing. According to Albashtawi and Al Bataineh (2020), students
can be directed to reflect themselves by using their own words during online writing lessons or in their
respective assignment and assessment. As a result, the auto-correction feature of Google Classroom
was being emphasised the most.

For example, when students instigate typing their essays in a Google Docs, the system
automatically corrects their language structures in terms of grammatical errors. It has been one of the
advantages for students when writing essays to minimise their mistake through learning. Iftakhar
(2016) stated that Google Classroom expands students’ writing skills. As supported Bahari et al.
(2021), collaborative learning appears to be a potential strategy to raise the competency of learners
with poor proficiency in a more communicative environment. Face-to-face collaborative learning, on
the other hand, is no longer at the top of the list because schools and teachers are more interested in

online interactions.
Excerpt Two

Participant 3
o Embedded features in Google Classroom such as Google meet is so exciting that I can learn from my
own comfort zone and virtual face-to-face learning that promotes communication confidence among

teachers and myself.
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Participant 2
e Google Documents works as similar to a dictionary that helps me to auto correct my grammatical errors

and suggests some new terminologies with synonyms.

In excerpt 2, the students mentioned that embedded features in Google Classroom such as
Google Meet excites them as it is a technological dashboard aimed at promoting student learning by
simulating course curriculum. Google Classroom is embedded with Google Meet that drives a new
opportunity for the students and teachers to learn face-to-face virtually. According to Azhar and
Igbal (2018), the content is grouped into courses or classes, and assignments are offered alongside
content (e.g., readings, videos, writing tasks and other relevant resources to their lessons) (i.e.,
classwork and homework). Through synchronous Google Meet or asynchronous tasks, students use
Google Classroom to participate in classroom activities. For instance, the students can type their
essays in Google Docs that prevent from making grammatical errors and learn their mistakes.
Therefore, McConnell, Parker, Eberhardt, Koehler and Lundeberg (2013) stated that teachers and

students could have a good communication among them.
Category 2: Factors Affecting the Students in Engaging Online Writing Lessons

The data collected from the interview session also give an overview of the factors affecting the
students’ participation in engaging online writing lessons conducted via Google Classroom. There have
been some challenges in implementing this online teaching tool. Google Meet requires both students
and teachers to have good network connectivity for a smooth learning and teaching session. Without
the participation of the students in the Google Meet, they will be missing the guided learning like they
should normally receive in the live classroom (Ahmad, 2020). Hence, their academic performance will
be affected, as they are unable to ask for guidance and received feedbacks from the teachers.
However, Google Meet possesses inability to monitor and keep the student’s attention towards the
lectures as noted in a recent study that investigates challenges of implementing online teaching and
learning in which ‘students were less focused and motivated with their online learning’ (Bibi Noraini,
2020).

Excerpt Three

Participant 3
. The students are using the repetitive method that seriously making me bored and I have no interest in
partaking online writing lesson especially because no writing strategies were applied in teaching and

learning session.

Participant 2
e Online writing class ts boring that I do not share my point to the class as how I usually share in face-

to-face class.
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Furthermore, when it comes to the factors that influence students' willingness to participate in an
online writing class, the students expressed some unfavourable feelings viewed as an affecting factor
that hindered their learning. The students strongly suggested that teachers continue to teach writing
in the same way, without using technology-based learning or other strategies that might help them
learn to tackle writing lessons with appropriate strategies. It proves that teachers rely primarily on
experimentation and observation in the classroom rather than tailoring strategies to students'
competence levels. Therefore, according to Norazlin (2018), teachers should be prepared to implement
interesting teaching materials in terms of applying YouTube videos, Kahoot, Quizzes to maintain
active participation from the students. Ninda (2018) supported that YouTube videos improve
students’ ability to write and that teachers should take into account to integrate videos and game-

based learning to help students learn easily.
Excerpt Four

Participant 2
o The teacher prefers talk and chalk method of teaching. For instance, my teacher never been used
teaching aids in writing class except mind mapping. She will ask us to draw a mind map and ask us to

write the points and share the points verbally. I don’t write even a word!

Participant 3
e Google Document can be considered as a teaching material since we are in pandemic; however, she will
not use google document itself. She will present her Microsoft word, and she will type while we will

share the points. It is unfair that she types the whole thing that is time consuming as well.

Participant 1
e Google Drop box help me to timprove my grammatical errors that I learn a lot from my mistakes in

terms of passive to active sentences, new words, sentences structures and coherences.

The statements made by the students in sample three demonstrate that the majority of
teachers lack expertise on how to use technology in the classroom. Teachers should be well-
knowledgeable using Google Classroom because it is the new teaching and learning platform approved
by the Ministry of Education (MOE) until COVID-19 is gradually phased out. At this stage, teachers
should be capable of instructing students utilising a variety of Google Classroom strategies. Writing
skills are not one of the easiest language skills to teach vocally. It requires a lot of direction so that the
students can learn well. As a result, Google Docs can be utilised as an online learning resource to
assign writing tasks to students. After the discussion, the teachers may, for example, establish a
Google Docs page for the students to enter their words in. After that, the teacher and students can
work together to correct the sentences, and the students will see a significant improvement. Aside
from that, traditional learning in terms of two-way communication was also emphasised. Ninda

(2019) claimed that students will learn more if teachers encourage two-way communication by asking
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the students to share their opinions after watching YouTube videos or short clips. In order to foster a
flexible learning environment, teachers must build good relationships with their students.

Therefore, from the great new teaching and learning platform Google Classroom, it contains
new features as Dropbox and Google Docs aid them to overcome their writing issues in terms of
grammatical errors and improve their writing skills through the online lesson. It was obvious from the
good replies received by the students that Dropbox was seen favourably as a sharing tool for
acquiring writing abilities. Participant one further mentioned that she liked Dropbox in Google
Classroom because she could comment freely or share her views without having to care about how her
friends would feel because the criticism could be given discreetly. It was evident from the good replies
received by the students that Dropbox was seen favourably as a sharing tool for acquiring writing

abilities.

DISCUSSION AND RECOMMENDATION

As a result of the findings, it is clear that joining a Google Classroom-based writing lesson has a major
impact on the students' writing. The education-friendly website Google Classroom aids both teachers
and students in terms of improving their writing skills, learning from mistakes, having a clear
knowledge of employing sentence structures, and using new terminology in essays. Teachers
appreciated online writing sessions performed using Google Classroom during the COVID-19 outbreak
since it has numerous features such as a jam board, surveys, and recordings, as well as making work
assignment easier. When students have access to a writing class led through Google Classroom, they
are more likely to write. The study's goal is to find about students' views on online writing classes
delivered via Google Classroom, as well as the reasons why the students do not like joining in online
class lessons.

It was clear that the students agreed that participating in a writing session using Google
Classroom is handy, that typing replies is simple, and that completing the work within the deadline is
simple. Students who use Google Classroom are less likely to miss assignments and complete all tasks
on time. Nonetheless, some students complained that the writing lesson held through Google
Classroom was ineffective in identifying their weaknesses in terms of grammatical errors, spelling, and
writing improvement.

Finally, using Google Classroom to engage students in a writing lesson was found to be a
successful platform for improving writing. Iftakhar (2016) claimed that Google Classroom has a
robust collection of features that make it an ideal tool to utilise with kids. This platform assists the
teacher in saving time, staying organised in the classroom, and enhancing communication with the
pupils. By providing a single access point to the core of conversation and assigned work, Google
Classroom has the ability to streamline communication and learners' workflow. Furthermore,
according to the evidence presented during the interview, Google Classroom aids students in keeping
files more organised by allowing them to store all of their work in one programme without the use of
paper, and it aids teachers in identifying students who are having difficulty submitting assignments

on time due to the tracking mechanism associated with the assigned tasks. Therefore, According to
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the findings, allowing students to submit their work online can actually save time for instructors. This
is because teachers can ask students to provide formative evaluation on their peers' work. The
teachers can also develop a feedback reference with this peer checking. At the same time, grading
students' work can assist teachers to improve their feedback while also increasing learners' pleasure

because they can observe their teachers’ involvement.

RECOMMENDATION

The following are some recommendations for teaching and other practices:

For further research, students should be exposed to different types of difficulties in other lessons
rather than focusing only on writing lessons. In this study, the researchers aimed to find students’
views in participating in a writing lesson conducted via Google Classroom, and factors affecting
students’ engagement in online writing lesson that facilitates improvement in writing. It would be
helpful for the researchers to collect other issues faced by the students to have more insights into the
difficulties. Based on the findings in this research, Google Classroom has all the portents of being a
productive platform for the students to participate in a writing lesson. This study supports that the
students prefer writing lessons to be conducted using Google Classroom that tremendously motivates
their performances in writing as teachers’ play a significant role in educating the students that can
turn into a substantial development for the students’ informative achievement. Furthermore, further
research can examine the informative strategies for Google Classroom to decide whether it helps to

improve the students writing abilities or not.

CONCLUSION

Incorporating online tools in teaching and learning are both useful and challenging at the same time.
Overcoming the issues related to online education should be the responsibilities of everyone.
Institutions need to assist the educators by preparing and providing necessary online materials and
resources to be used to ensure that quality education could be delivered to the students despite the
limitation due to the lockdown. Support from the government is obviously needed especially in
improving the technologies and utilities for both students and educators; for instances by upgrading
the bandwidth of the internet connection. Other than that, instructors should also join professional
development trainings which focus on the information technology literacy in order to provide
effective teaching and learning sessions for the learners. However, it is noted that the use of Google
Meet service to conduct virtual classroom is aligned with the vision to equip the students with the 21t

century learning skills (Emmerson, 2019).
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Appendix 1
An Assisted Logbook Journal Writing

Guided Log book Template

Use the following prompts to create a comprehensive log book on your experience of using Google

Classroom for your writing lessons.

1)

Do you prefer to use Google Classroom for online lessons?

How does learning via Google Classroom affect you? (your feelings, communication with others,

doing your assignments ).
What are the benefits that you have gained by using Google Classroom to do your writing tasks?
What are the problems you face in using Google Classroom to do your writing tasks?

What are the features in Google Classroom which helps in your writing lesson? Describe the

features. (e.g: accessing materials, sending and receiving assignments, navigating the system) .

If you are satisfied of using Google Classroom, what are your recommendations or suggestion in

improving the use of it in your future writing lessons?
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Appendix 2

Interview Protocol

Interview Protocol

Section

Samples of Interview Questions

Part A

Warm-ups

How are you today?
How are you coping with Covid-19 pandemic?
How are you coping with online lessons at home due to this pandemic?

How are your feelings towards learning from home due to this pandemic?

UL = W b

Any exciting topics to share?

Part B Prompting Questions
Background/ 1. Can you tell something about yourself?
Demographic 2. What are the mediums of your communication at home?
information 3. Are your parents supportive of online lessons?
4. Do they provide you with gadgets? What is it?
5. Are they with you during online lessons?
6. Are they supportive in your engagement during online classes?
7. Do you think you can cope with online lessons without your parents’
support?
Part C Prompting Questions

Online English lessons

1. How often do you engage in online English classes?
2. What types of English lessons or interactive activities are conducted during

online lessons?

Prompting Questions: Writing Lessons

A. What types of writing lessons are conducted online? Can you give me a few
examples?

1. In terms of writing lessons, what are your perceptions on online writing
lessons?

2. Can you share with me some experiences of you engaging in online

writing lessons?

3. Can you give me some examples/ or an example of a writing lesson

conducted online which you have liked or disliked.
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Part D

Writing lessons

Prompting Questions

A. Are you familiar with Google Classroom?

via Google 1. Have you done any writing lessons using the Google Classroom platform?
Classroom/ 2. If so, can you share your experiences using Google Classroom to do your
Features writing task?
3. What is your perception of using Google Classroom to do your writing
lessons?
4. What are your feelings towards Google Classroom as a tool for e-learning in
writing lessons?
5. In your opinion, what are the affecting factors or issues that you face in
utilizing Google Classroom during online writing lessons?
6. What are the features that you like in Google Classroom? Why?
Part E 1. Is there anything else that you want to tell me regarding having writing
Closing lessons in Google Classroom?
2. What are your suggestions or recommendations on alternative platforms

that can be used, in an online writing lesson?




